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ABSTRACT This study examines the integration of humanistic management and digital skills within higher education, focus-
ing on the evolving landscape shaped by the COVID-19 pandemic and the rise of AI technologies. As universities worldwide 
adapt to increased digitalization, developing soft skills—such as emotional intelligence, communication, and critical think-
ing—has become paramount. This research explores the current state of digital competencies among educators in Spain and 
Italy, revealing a gap between the required and actual skill levels. The study highlights the importance of experiential learning 
methods, like LEGO Serious Play, in fostering these essential soft skills. Through a mixed-methods approach, the Bricks x Tips 
Lab serves as a case study, demonstrating the impact of humanistic training on educators’ abilities to integrate technology and 
effectively maintain a human-centric educational experience. Findings suggest that while digital tools enhance flexibility and 
accessibility, the human element remains crucial for engagement and practical learning. This research underscores the need for 
comprehensive AI education policies and targeted training programs to equip educators with digital and soft skills, ensuring a 
balanced and inclusive approach to modern education.

KEYWORDS Artificial Intelligence; Humanistic Management; Digital Skills; Soft Skills; Cross-Cultural Analysis.

SOMMARIO Lo studio esamina l’integrazione della gestione umanistica e delle competenze digitali nell’istruzione superio-
re, focalizzandosi sul panorama in evoluzione modellato dalla pandemia di COVID-19 e dall’ascesa delle tecnologie AI. Man 
mano che le università di tutto il mondo si adattano all’aumento della digitalizzazione, lo sviluppo delle soft skills—come l’in-
telligenza emotiva, la comunicazione e il pensiero critico—diventa fondamentale. Questa ricerca esplora lo stato attuale delle 
competenze digitali tra gli educatori in Spagna e Italia, rivelando un divario tra i livelli di competenza richiesti e quelli effettivi. 
Lo studio sottolinea l’importanza dei metodi di apprendimento esperienziale, come il LEGO Serious Play, nell’incremento di 
queste competenze essenziali. Attraverso un approccio a metodi misti, il Bricks x Tips Lab funge da caso di studio, dimostran-
do l’impatto della formazione umanistica sulle capacità degli educatori di integrare efficacemente la tecnologia e mantenere 
un’esperienza educativa centrata sull’essere umano. I risultati suggeriscono che, sebbene gli strumenti digitali migliorino la fles-
sibilità e l’accessibilità, l’elemento umano rimane cruciale per l’engagement e l’apprendimento efficace. Questa ricerca sottoli-
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nea la necessità di politiche educative sull’AI complete e programmi di formazione mirati per equipaggiare gli educatori con 
competenze sia digitali che trasversali, garantendo un approccio equilibrato e inclusivo all’educazione moderna.

PAROLE CHIAVE Tecnologia Educativa; Gestione Umanistica; Soft Skills; Istruzione Superiore; Analisi Cross-Cultural.

1. Introduction 
As we enter the third millennium, characterised by remarkable advancements in information tech-

nology, global computerisation, and digitalisation, we face a significant challenge: the rapid pace of 
technological progress has outstripped the development of essential soft skills. The educational system 
needs substantial reform to address this imbalance in our rapidly changing society. Academic research 
and pedagogical practice should prioritise the individual, focusing on their crucial interests, abilities, 
moral values, creativity, critical thinking, integrated problem-solving, and decision-making skills.

In recent years, the European Union has acknowledged the significance of digital skills for mod-
ern society. In 2019, the EU emphasised that while digital natives may have an easier time grasping 
concepts using Information and Communication Technology (ICT), they still need guidance from 
educators to develop these skills (European Commission, 2019) effectively. However, many university 
educators only possess intermediate digital skills, which are inadequate for effectively imparting this 
knowledge to students. This digital competency gap is apparent in both Spain and Italy, where univer-
sities are working to equip their educators with the necessary skills to meet the requirements of mod-
ern education (Villalonga-Gómez & Mora-Cantallops, 2022).

The COVID-19 pandemic has emphasised the significance of digital and online teaching methods, 
leading to a swift transition to distance learning. This shift has highlighted disparities in technology 
access and revealed challenges related to student engagement, motivation, and accountability. While 
digital learning provides flexibility and accessibility, it has also underscored the necessity for educators 
to possess solid digital skills to ensure effective teaching and learning.

Furthermore, integrating AI technologies such as ChatGPT has evoked various reactions. Some 
perceive AI as a transformative force that will reshape teaching, learning, and educational research. 
In contrast, others have expressed concerns about its potential to diminish critical thinking skills and 
promote complacency among educators and learners. This divergence reflects the broader discourse 
about the future of education in the age of AI.

In this context, humanistic management and the cultivation of soft skills have gained prominence. 
Humanistic management prioritises well-being alongside profitability, moving from an organization-
centric to a human-centric perspective. This approach is particularly relevant in education, where 
developing soft skills such as emotional intelligence, communication, leadership, and teamwork is cru-
cial for personal growth, social participation, and professional success. The literature highlights the 
effectiveness of experiential learning methods, such as those based on LEGO Serious Play,

 in enhancing these soft skills. These methods encourage active participation, collaboration, and 
hands-on problem-solving, making them particularly suitable for fostering a new humanistic approach 
to education (Gauntlett, 2007; James, 2013). Research has shown that participatory methods can lead to 
higher levels of engagement and better learning outcomes (Kristiansen & Rasmussen, 2014).

Given the importance of soft skills, higher education institutions have been exploring various strat-
egies to promote them. These strategies include awareness-raising projects, online and blended learn-
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ing events, and innovative teaching and evaluation methods. While the effectiveness of online training 
for soft skills is debated, there is evidence that online courses can achieve primary goals such as under-
standing and awareness of these skills (García et al., 2016). In Italy, universities have increasingly rec-
ognised the importance of integrating soft skills into their curricula. Initiatives like the University of 
Turin’s Passport Project aim to enhance academic success and work readiness by developing essential 
competencies such as study strategies, time management, and self-motivation (Ricciardi & Emanuel, 
2018). These initiatives help students meet academic challenges upon entry and prepare for workplace 
demands upon graduation.

The Bricks x Tips Lab is an excellent case study for evaluating the impact of humanistic manage-
ment training and participatory teaching methods on educators. This study aims to assess the effective-
ness of these approaches in enhancing educators’ soft skills and promoting a humanistic approach to 
education.

2. The impact of technology on university teaching and training
There is a rising concern in academic settings regarding the increasing use of generative AI tools 

like ChatGPT, Bing, and Co-Pilot by students. Recent surveys have shown that many students have 
already used AI tools to finish their coursework, raising concerns about academic integrity and the 
potential impact on students’ writing and critical thinking skills (Warschauer et al., 2023). For exam-
ple, nearly one out of three students in the US has used AI to complete written assignments, with 75% 
acknowledging that it is wrong but still engaging in such practices. This has led some universities to 
ban generative AI in academic programs, while others are revising their plagiarism policies to address 
these concerns (Wood, 2012; Yau & Chan, 2023).

Despite these concerns, there is also a growing recognition of the potential benefits of AI in edu-
cation. Generative AI can provide personalised feedback and support, helping students to identify 
areas of weakness and improve their skills adaptively (Kasneci et al, 2023). AI technology is becoming 
increasingly prevalent across various sectors, such as finance, healthcare, and transportation, making it 
essential for graduates to have a strong understanding of AI principles to succeed in these fields (Buck-
ley et al., 2021).

Therefore, the development of an AI education policy is crucial. Such a policy should prepare stu-
dents to work with AI technology and understand its principles, enabling them to navigate ethical 
considerations and prevent academic misconduct. Furthermore, educating students on AI will ensure 
active participation in its development and implementation, contributing positively to society (Adiguzel 
et al., 2023). 

As educational institutions adapt to these technological advancements, it is imperative to balance lever-
aging AI’s capabilities and maintaining academic integrity. This entails developing comprehensive guide-
lines and educational frameworks that address AI’s benefits and risks, ensuring that students become com-
petent and responsible users of this powerful technology (Cotton et al., 2023). By doing so, universities can 
enhance the learning experience while safeguarding the quality and integrity of education.

The rapid advancement of technology is reshaping the landscape of university teaching and train-
ing, particularly for educators in accounting faculties across Italian and Spanish universities. Integrat-
ing digital tools, online platforms, and advanced software into academic curricula is changing how 
knowledge is imparted and redefining the essential soft skills required for effective teaching and stu-
dent engagement.
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Digital Literacy and Competency: University professors must develop a high level of digital literacy 
to effectively use and teach with the latest technology. This includes familiarity with accounting soft-
ware, data analytics tools, and online learning management systems (LMS). Professors need to guide 
students in navigating these technologies, ensuring they are well-prepared for the digital demands of 
the accounting profession.

Enhanced Collaboration Tools: Technologies such as collaborative software (e.g., Google Work-
space, Microsoft Teams) and virtual classrooms (e.g., Zoom, Blackboard) facilitate seamless interaction 
between students and faculty. These tools promote collaborative learning environments where students 
can work on group projects, share resources, and engage in discussions, regardless of their physical 
location (Wu et al., 2022).

Interactive and Engaging Learning Environments: Multimedia resources, virtual simulations, and 
interactive modules can make learning more engaging and effective. For accounting educators, incor-
porating real-time data analysis and virtual financial simulations can provide hands-on experience, 
making theoretical concepts more tangible and easier to understand. Data-Driven Decision Making: 
Technology enables the collection and analysis of detailed educational data, helping educators tailor 
their teaching strategies to meet the needs of their students. Learning analytics can provide insights 
into student performance, allowing for personalised feedback and support, which is crucial for foster-
ing a supportive learning environment (Sinhaliz et al., 2023).

Remote and Flexible Learning Options: The shift towards online and hybrid learning models offers 
greater flexibility for students and educators. This adaptability is essential in times of disruption, such as 
the COVID-19 pandemic, as it ensures continuity of education through remote learning platforms. Contin-
uous Professional Development: Educators must stay updated with technological advancements and peda-
gogical strategies. This requires ongoing professional development and training in new tools and teaching 
methodologies. Universities must support their faculty with access to training programs, workshops, and 
resources to ensure they remain at the forefront of educational innovation (Eggmann et al., 2023).

The incorporation of these technologies necessitates a redefinition of group orientation skills 
among university faculty. Educators must be proficient in digital collaboration, data interpretation, and 
ethical use of technology while fostering an environment of continuous learning and adaptability. By 
embracing these technological advancements, accounting faculty can enhance their teaching effective-
ness, better prepare students for the evolving professional landscape, and contribute to a more dynamic 
and responsive educational environment. (Anderson & Hilton, 2015).

2.2 Existing Policy on AI in Education
The integration of AI technologies into teaching and learning environments has been ongoing since 

the 1970s. Today, various forms of these technologies are utilised across educational contexts, includ-
ing personalised learning applications and information systems that aid in school administrative and 
management tasks (Al Braiki et al., 2020, UNESCO, 2021a). However, the advent of AI in education 
has also raised significant concerns. These issues range from the potential for academic misconduct to 
the broader implications for educational equality, curriculum design, and the role of teachers (Chan & 
Tsi, 2023; Chan & Zhou, 2023).

With the rise of generative AI tools such as ChatGPT, Bing, and Co-Pilot, there has been growing con-
cern within academic settings about their use and potential misuse by students. Recent surveys indicate 
that a significant number of students have already utilised AI tools to complete their coursework, raising 
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issues of academic integrity and the potential decline in students’ writing and critical thinking skills (Intel-
ligent.com, 2023; Civil, 2023; Warschauer et al., 2023). For example, nearly one in three students in the US 
has used AI to complete written assignments, with 75% acknowledging that it is wrong but still engaging 
in such practices (Intelligent.com, 2023). This has led some universities to ban generative AI in academic 
programs, while others are revising their plagiarism policies to address these concerns (Yau & Chan, 2023).

In educational contexts, specific concerns include the impact of AI on assessment and curriculum 
design, equal access to AI technologies, the redefinition of teachers’ roles, and the lack of technologi-
cal infrastructure in emerging economies (Pelletier et al., 2022; UNESCO, 2021a). Consequently, exist-
ing AI policies in education focus on several key areas: promoting digital literacy to prevent inequalities 
(Southgate, 2020; UNESCO, 2021b), preserving the essential values of traditional teaching such as teach-
er-student and student-student relationships (Luan et al., 2020; UNESCO, 2021b), ensuring inclusive-
ness and equity in AI use (Tanveer et al., 2020; UNESCO, 2021a), and enhancing teachers’ professional 
development to transform their roles (Wang et al., 2021). Additionally, there is a focus on training stu-
dents in skills or “micro-credentials” necessary for harnessing AI technologies (UNESCO, 2021a).

Despite identifying multiple issues of concern, policies on AI in education are often generic and 
need more concrete evidence on implementing AI technologies (UNESCO, 2021a). Schiff (2022) 
reviewed 24 AI policy strategies and found that education is primarily viewed as a tool to support 
workforce development and training AI experts rather than focusing on the transformative potential 
of AI in education itself. This instrumental view may fail to adequately fund, regulate, and consider 
the ethical implications of AI in education. Furthermore, AI scholarship and education governance do 
not receive adequate attention in the current literature (Gellai, 2022), and public understanding of AI’s 
policy implications is limited (Feldstein, 2019).

In response to these gaps, this research proposes a comprehensive policy framework for integrat-
ing AI in higher education, addressing both teaching and learning and ethical and practical concerns. 
The guidelines by UNESCO (2021a) will serve as the foundation for crafting a more precise AI policy 
for university teaching and learning. UNESCO’s recommendations are well-researched and designed to 
be relevant across diverse educational systems and cultural settings, making them an excellent starting 
point for this endeavour.

The UNESCO framework for AI in education emphasises a humanistic approach, safeguarding 
human rights and equipping individuals with the skills and values needed for sustainable development 
and effective human-machine collaboration. The framework prioritises human control over AI, ensuring 
that AI is used to enhance the capabilities of both teachers and students. It also calls for ethical, trans-
parent, non-discriminatory, and auditable AI application designs. Specific recommendations from UNE-
SCO include interdisciplinary planning, equitable and ethical use of AI, comprehensive master plans for 
AI in education, pilot testing and evaluation, and fostering local AI innovations (UNESCO, 2021a).

This study uses UNESCO’s recommendations to examine stakeholders’ perceptions of text-genera-
tive AI technology in higher education. Insights from these stakeholders will be used to develop an AI 
education policy framework that promotes the ethical and effective integration of AI technologies in 
higher education.

3. The human element in AI-driven education
The rapid transformation of educational landscapes due to technological advancements and the COV-

ID-19 pandemic has underscored the need for integrating humanistic management principles and digital 
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skills in higher education. Integrating AI technologies in education has opened new avenues for personalised 
learning and data-driven decision-making. However, the human element remains crucial in this AI-driven 
landscape. Educators must balance leveraging AI’s capabilities with a human-centric approach to teaching. 

Humanistic management prioritises the well-being and development of individuals, advocating for 
educational environments that promote emotional intelligence, effective communication, and critical 
thinking. These soft skills are essential for fostering student engagement and achieving meaningful 
learning outcomes. AI can provide valuable support, such as personalised feedback and adaptive learn-
ing pathways, but it cannot replace the nuanced understanding and empathy that human educators 
bring to the classroom.

Following this statement, Cuartero et al. (2019) advised that the European Higher Education Area 
recognise ICT as a necessity and a primary source of information. They argued that universities and 
their professors must evolve, innovate, and reinvent themselves to adapt to the information society. 
During the education of the next generation of teachers and professors, it is essential to break educa-
tional barriers and give new meanings to the teaching process to meet students’ needs (Alonso-García 
et al., 2018). Based on that, new methodologies are being developed, such as mobile learning, blended 
learning, and flipped classrooms, to name a few. The development of these methodologies can be sig-
nificantly attributed to ICT and the resources it provides. Those methodologies can result in perma-
nent education, collaborative learning, and students’ self-regulation as they adapt to different schedules 
(Romero-Rodríguez et al., 2020).

Therefore, educators must develop competencies that enable them to use AI tools effectively while 
retaining their unique human qualities. This dual focus ensures that technology is an enabler rather 
than a replacement, enhancing the educational experience without compromising the human touch.

3.2 Enhancing digital competencies in Spanish universities
In Spain, the emphasis on digital skills has highlighted a significant gap in the competencies of 

university educators. Despite the widespread availability of digital tools, many educators possess only 
intermediate digital skills, which are inadequate for meeting modern educational demands (Villalonga-
Gómez & Mora-Cantallops, 2022). This deficiency affects the quality of instruction and student evalua-
tions, indicating the need for targeted professional development programs.

The COVID-19 pandemic has dramatically transformed the educational landscape, leading schools 
and universities to adopt online and distance learning in adherence to social distancing measures. 
This shift has underscored the importance of digital and online teaching methods, necessitating edu-
cators to adapt swiftly. Notably, there has been a growing reliance on technology for teaching and 
learning, encompassing online platforms like Zoom and Google Classroom and digital resources such 
as e-books, videos, and interactive tools. Technology integration has notably enhanced the flexibility 
and accessibility of education, enabling students to engage with learning materials and participate in 
classes from virtually any location with internet access. Moreover, there has been a discernible trend 
towards self-directed and asynchronous learning, granting students greater autonomy to learn at their 
own pace. This method is especially advantageous for individuals with numerous obligations or dif-
ficulties attending in-person sessions. However, the shift to digital learning has also exposed dispar-
ities in access to essential technology and internet connections, particularly among students in low-
income or rural areas. The move to online learning has highlighted student engagement, motivation, 
and accountability challenges.
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The emergence of AI, as demonstrated by platforms like ChatGPT, has sparked diverse reactions 
from experts. Some see this AI advancement as a transformative force that will reshape teaching, learn-
ing, and educational research. In contrast, others approach it cautiously, fearing it may erode critical 
thinking skills and encourage complacency among educators and learners. This divergence mirrors the 
broader discussion about the future of education in the era of AI.

Humanistic management has gained significance since the late 20th century in the context of 
advancing research on leadership and its impact on collective actions and societal change. This 
approach delves into how leaders’ personal narratives, histories, strategic capabilities, and ability to 
engage individuals shape social movements. Humanistic management underscores the importance of 
promoting well-being alongside profitability in business and management practices, shifting from an 
organization-centric approach to a human-centric perspective.

To address this gap, Spanish universities have initiated several programs aimed at enhancing digital 
literacy among educators. These include workshops, online courses, and collaborative projects designed 
to improve proficiency with digital tools such as learning management systems (LMS), data analytics 
software, and virtual collaboration platforms. The main institution coordinating educators’ knowledge 
regarding ICT is the “Instituto Nacional de Tecnologías Educativas y de Formación del Profesorado 
(INTEF),” which in 2017 developed the “Marco Común de Competencia Digital Docente,” a reference 
paper that divides digital skills into five areas. Additionally, the COVID-19 pandemic has accelerated 
the adoption of digital tools, with the Spanish government publishing a new framework paper in 2022 
to update digital competencies for educators (Agencia et al., 2022).

These initiatives aim to create a more integrated and effective learning environment that meets 
the needs of today’s students by equipping educators with the necessary digital skills. Evaluations of 
teaching performance during the lockdown have shown that ICT has been a valuable tool for teaching/
learning, highlighting the need for continuous improvement in teacher training for digital skills (Man-
nila, 2018; López-Belmonte et al., 2019).

3.3 Fostering soft skills in Italian universities
In recent years, the quality of teaching in higher education has garnered significant national and 

international attention. Within the European Union, there has been a strong emphasis on improving 
the quality and status of teaching and modernising higher education (Ragusa et al., 2023). As part of 
this modernisation, teachers’ competencies are crucial, highlighting the importance of high-quality ini-
tial professional preparation and continuous professional development (Alonso-García et al., 2018). This 
approach is essential to effectively equip educators to handle complex content and diverse learners.

Italian universities have increasingly recognised the importance of integrating soft skills into 
their curricula. Initiatives such as the University of Turin’s Passport Project aim to enhance academ-
ic success and work readiness by developing essential competencies such as study strategies, time 
management, and self-motivation (Ricchiardi et al., 2018). These initiatives reflect a broader trend 
towards experiential learning methods that foster active participation, collaboration, and hands-on 
problem-solving.

Several new methodologies, including mobile learning, blended learning, and flipped classrooms, 
have been developed to address the dynamic needs of modern education. These methodologies, heavily 
reliant on Information and Communication Technology (ICT), facilitate permanent education, collabo-
rative learning, and student self-regulation (Skleutker et al., 2019). This aligns with the broader educa-
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tional policy in Europe, which recognises the urgency of integrating ICT to enhance teaching quality 
and adapt to the information society (Schiff, 2022).

One notable method is LEGO Serious Play, which has been shown to enhance soft skills among 
students effectively. This participatory approach encourages students to engage deeply with course 
material, collaborate with peers, and develop creative solutions to complex problems. Research indi-
cates that experiential learning methods like this lead to higher levels of student engagement and 
improved learning outcomes (Caggiano et al. 2020).

The evolution of soft skills education is also driven by the understanding that these skills, such 
as motivation, teamwork, work ethic, planning, effective communication, and cultural awareness, play 
a crucial role in educational and occupational success. Modern teacher education programs increas-
ingly focus on these soft skills, integrating them with traditional hard skills to provide a holistic edu-
cational experience. Teacher competency frameworks and professional standards are essential tools 
in this context. They define the expected pedagogical skills and serve as a basis for conceptualising 
quality, assessing performance, and developing teaching capacity (Chan & Tsi, 2023). Significant cogni-
tive, social, and affective outcomes have been reported when learner-centred teaching strategies such as 
role-play, interactive learning, discovery learning, and group work are applied, contributing effectively 
to the teaching and learning processes (Rodríguez-García et al., 2019).

A study involving Italian and Spanish teachers attempted to assess teachers’ skills. The results 
revealed that educators generally possess high levels of interpersonal skills. The skills with the highest 
overall scores were assertiveness, networking, teamwork, and sensitivity, while the lowest scores were 
for social desirability and action orientation. This might be due to the nature of teachers’ work, which 
is characterised by social interaction and requires high interpersonal skills (Bastos et al., 2021).

While both Italian and Spanish education systems encourage higher education for teachers, 
they differ in their approaches. The Italian system is based on a consistent approach with obligatory 
requirements, whereas the Portuguese system relies more on the independence of educational institu-
tions. These differences may influence the type of skills emphasised in each system, affecting the offi-
cial and hidden curricula (Caggiano et al., 2020).

In conclusion, Italian universities are fostering a new humanistic approach to education that 
emphasises developing technical and soft skills. This holistic approach prepares students for the com-
plex demands of the modern workforce, ensuring they are proficient in their respective fields and capa-
ble of critical thinking, effective communication, and teamwork. Continuous professional development 
and innovative teaching methodologies are crucial to achieving these educational goals, aligning with 
the broader European agenda for modernising higher education and enhancing teaching quality.

By incorporating these methods into their curricula, Italian universities are fostering a new human-
istic approach to education that emphasises developing technical and soft skills. This holistic approach 
prepares students for the complex demands of the modern workforce, ensuring they are proficient in 
their respective fields and capable of critical thinking, effective communication, and teamwork.

4. Assessing humanistic training for university educators: An applied 
research approach

A cross-sectional descriptive study involved 180 educators from universities and academies in Italy 
and Spain, each with at least three years of university teaching experience. Among these 180 educators, 
90 were from Spain (University of Salamanca) and 90 from Italy. All educators responded to a ques-
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tionnaire adapted from the Business-Focused Inventory of Personality (BIP) questionnaire, and the 
data collected are reported in Tables 1 and 2.

The tool used was an adaptation of the BIP questionnaire. The questions were divided into two 
sections: the first section referred to socio-demographic characteristics (gender, age, sector, work expe-
rience), and the second focused on the assessment of soft skills. The questionnaire evaluated 14 scales, 
grouped into four domains plus the impression management scale. In this case, the soft skills assessed 
included team orientation, sensitivity, and communication. Respondents were scored on a six-point 
scale ranging from ‘Completely true’ to ‘Completely false’. The variables studied were clustered in three 
areas: intra-personal, interpersonal, and activity development, with an additional impression manage-
ment scale. Not all questionnaire variables were selected, but only those most relevant to managers 
of different European nationalities. The soft skills profile obtained in the samples is presented on the 
standardised BIP questionnaire and compared with the normative score of the questionnaire.

The survey questionnaire included another essential question: Participants were asked about their 
availability to actively participate in future studies related to training these skills. 82.1% of the manag-
ers showed interest by responding positively to the proposal to continue participating in the research.

The HMM workshop includes a phase called BRICKS x Tips, which aims to set up the assumptions 
discussed in the TIPS phase. The test administration and receipt of the unique profile are deemed pre-
liminary to the classroom presence for the playful phase ‘Give your brain a hand’, during which par-
ticipants will be involved in a group activity to play with the famous Lego bricks. The TIPS phase 
concludes the session by proposing effective improvement strategies for soft skills. The rational level 
of planning and involvement in the different phases makes the learning intervention demonstrably 
effective and enjoyable; the workshop methodology and procedure become functional in organisations 
where teamwork, communication processes aimed at change management, and a culture of innovation 
are crucial.

Data Analysis: All variables, including gender, years of work experience, and nationality, were tested 
using the t-test tool. While gender and sector did not significantly influence the scales, work experience 
significantly influenced the capacity to connect and team orientation (Table 1). Thirty educators from 
each country confirmed their availability and were organised into three sessions with 20 participants 
each. About 50% of them underwent an online interview questioning the priority of soft skills in manage-
ment education. The educators came from academic/university backgrounds and business schools. Gen-
der and sector had no significant impact on the first respondent group. Results are reported in Table 2.

A cross-sectional descriptive study was conducted with teachers from university teachers schools in 
Italy and Spain. Each teacher answered a questionnaire adapted from the Business-Focused Inventory 
of Personality (BIP) questionnaire and received feedback from a personal profile indicating their soft 
skills. Subsequently, those who responded to the questionnaire were invited to the Bricks x Tips Labo-
ratory phase. Six sessions were organised, with 60 teachers attending each session. The sessions were 
held in university lecture halls, with the first three sessions in Italy and the next three in Spain during 
June 2023. During this phase, data from 180 university teachers were collected.

The mean scores for lectures and seminars exhibit a substantial difference between the two groups, 
with Italians rating this method much higher than Spanish participants (M=4.68 vs. M=2.97). How-
ever, the F-value and p-value indicate that this difference is not statistically significant (p=0.29), sug-
gesting that while there is a notable difference in preference, it may not be as statistically impactful. 
Reports were elaborated based on self-response reports completed at the end of the Lab. ANOVA Eval-
uation for Soft Skills between groups (Italian and Spanish) showed several vital findings that under-
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score the differences in these competencies across the two groups. The data presented in Table 2 clearly 
illustrate the significant differences in soft skills and engagement levels between Italian and Spanish 
educators. The Italian educators consistently outperform their Spanish counterparts across all meas-
ured categories, indicating that Italian educational programs may place a greater emphasis on devel-
oping these essential competencies. These findings highlight the critical role of tailored training pro-
grams in enhancing educators’ soft skills and overall effectiveness, ultimately contributing to better 
student educational outcomes.

Among the sample of 180 educators who took part in the research, sixty educators participated in 
the Bricks x Tips Lab, 30 from Italy and 30 from Spain.

From the laboratory experience, it emerged that training in humanistic management, mainly 
through the Bricks x Tips Lab, significantly improved the transversal skills of Italian educators com-
pared to their Spanish counterparts. This suggests that the integration of humanistic principles and 
interactive and practical learning methods can be implemented more effectively in Italian education.

Experiential learning techniques, such as those employed in the Bricks x Tips Lab, can be par-
ticularly effective in enhancing educators’ soft skills. The interactive and hands-on approach fostered 
a deeper understanding of humanistic management principles and created an engaging and enjoyable 
learning environment.

Table 1. Gender comparison.

Soft Skills Category Gender Mean aft. St.Dev T-test p-value
Team Orientation W 75 5.34 0,24 5.36 <0.001

M 105 4.93 0,08 3,83 <0.001
Communication W 75  3,21 0.08 3,83 <0.001

M 105 2,4 0.11 0,52 <0.0010.
Sensitivity W 75 2,89 0,13 0,11 <0.001

M 105 2,87 0,19 2,15 <0.0010

Table 2. Country comparison.

Soft Skills Country N Mean St.dev. T-test P-value

Team orientation
Italy 90 5.34 0.24  t(178)=4,12 <0.001

Spain 90 4.93 0.26 <0.001

Communication skills
Italy 90 3,21 0,08 t(178)=3,83 <0.001

Spain 90 2,40 0,11 <0.001

Sensitivity
Italy 90 2,89  0,13 t(178)=2,15 <0.001

Spain 90 2,87 0,19 <0.001

Leadership
Italy 90 4,25 0.50 t(178)=3,45 <0.001

Spain 90 3,80 0,60 <0.001

Problem-solving skills
Italy 90 4,30 0,50 t(178)=3,90 <0.001

Spain 90 3,90 0,50 <0.001

Emotional Intelligence
Italy 90 4,40 0,50 t(178)=2,91 <0.001

Spain 90 4,00 <0.001

Teamwork skills
Italy 90 <0.001

Spain 90 <0.001
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The enthusiasm and active participation observed among the educators underscore the importance 
of incorporating such innovative training methods into professional development programs. By focus-
ing on the centrality of human beings and emphasising the importance of soft skills, educational insti-
tutions can better prepare their educators to inspire and lead effectively in their respective fields.

Moreover, the differences observed between Italian and Spanish educators suggest that cultural 
and contextual factors play a role in the effectiveness of these training programs. Future research could 
explore these factors further to tailor humanistic management training to different educational contexts.

The study demonstrates the value of humanistic management education in fostering a more empa-
thetic, collaborative, and effective educational environment. The positive outcomes from the Bricks x 
Tips Lab highlight the potential for such programs to bring about meaningful improvements in educa-
tors’ soft skills and overall effectiveness, ultimately benefiting the students and institutions they serve.

5. Conclusion 
This study aimed to evaluate the impact of humanistic management training on university edu-

cators in Italy and Spain while also exploring the existing policies and the necessity of developing a 
comprehensive AI education policy. The Bricks x Tips Lab findings revealed that Italian educators who 
participated in the lab exhibited significantly higher levels of team orientation, communication skills, 
sensitivity, leadership, problem-solving abilities, emotional intelligence, engagement, and learning out-
comes than their Spanish counterparts. These results underscore the effectiveness of humanistic man-
agement principles and experiential learning methods in enhancing the soft skills of educators.

Additionally, the literature review highlighted the growing concern regarding using generative AI 
tools in academic settings. While these tools offer significant benefits, such as personalised feedback 
and adaptive learning, they also pose risks to academic integrity and critical thinking skills. The exist-
ing policies on AI in education are often generic and lack specificity, failing to address the ethical and 
practical implications of AI’s full integration.

The findings of this study have several important implications for policy and practice. Firstly, the 
positive outcomes observed from the humanistic management training and the participatory teach-
ing methods, such as those based on LEGO Serious Play, suggest that educational institutions should 
consider integrating similar programs into their professional development initiatives. These methods 
enhance educators’ soft skills and foster a collaborative and engaging learning environment, particu-
larly in an era dominated by technology and the quest for a new humanistic approach to education.

Secondly, the study underscores the urgent need for a comprehensive AI education policy address-
ing AI technologies’ benefits and risks. Using UNESCO’s recommendations as a framework, policy-
makers should develop guidelines that promote ethical, inclusive, and effective use of AI in education. 
This includes interdisciplinary planning, equitable access to AI tools, professional development for edu-
cators, and fostering local AI innovations.

While this study provides valuable insights, it has limitations. The sample size was limited to edu-
cators from Italy and Spain, which may need to fully represent the diversity of educational contexts 
globally. Additionally, the study focused primarily on the impact of humanistic training and par-
ticipatory teaching methods. It did not extensively explore the long-term effects of such training on 
educators’ performance and student outcomes. Further research is needed to validate these findings 
across different educational settings and to examine the sustained impact of humanistic management 
training.
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Future research should expand the sample size and include educators from a broader range of countries 
and educational contexts to enhance the generalizability of the findings. Longitudinal studies provide deep-
er insights into the long-term effects of humanistic training and participatory teaching methods on educa-
tors’ performance and student outcomes. Further research is needed to explore developing and implement-
ing comprehensive AI education policies, focusing on ethical considerations and practical applications.

In conclusion, this study highlights the transformative potential of humanistic management train-
ing and participatory teaching methods in enhancing educators’ soft skills. It also emphasises the criti-
cal need for well-defined AI education policies. By addressing these areas, educational institutions can 
better prepare educators and students for the challenges and opportunities presented by AI technolo-
gies, ultimately fostering a more effective, engaging, and ethical educational environment.
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